TEACHING AND LEARNING AT THE GRANGE PRIMARY SCHOOL – Policy
This policy should be read in conjunction with The Grange Primary School Staff Handbook
The basic standard of teaching in this school is at least GOOD. Every child deserves to have an excellent teacher in front of the class and therefore we expect
every teacher to be a consistently good to outstanding practitioner – no child deserves less.
It is the expectation at this school that all staff commit to this statement.
GOOD and OUTSTANDING in this instance is defined by the criteria used for Ofsted inspections, which is what the school uses to support judgments in
teaching and learning.

Introduction
The teaching and learning processes lie at the very heart of the school’s business and the vision of what it is we want to achieve. All other policies and
practices impact upon pupils in the context of the classroom. This policy puts the aims of the school into classroom effect. The nature and quality of
classroom practice is the single most important factor-determining pupil’s achievement, which lies within our control.
Central to our teaching expectations lie the 8 ‘I’s:
 Intention
 Interest
 Inclusive
 Inspiring
 Inquiry
 Interaction (with each other)
 Involvement
 Improvement
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Teachers receive very good support to enable them to quickly achieve the high standards expected.
All staff are trained in what lies behind the words that constitute the 8 ‘I’s. All we do is very explicit. Ensuring consistency with our expectations is a key part
of the work of senior leaders, thus their high classroom presence. We promote a culture where good use is made of outstanding, effective, experienced staff
as models, coaches and mentors for those with less experience or who need support from time to time. Our school places great emphasis on the standard of
presentation, on-going Assessment for Learning during the lesson, the quality of marking, feedback, pupil involvement and inquiry based learning to
promote deeper learning and greater independence.
A Unique Child
At the Grange Primary School we recognise that every child is a competent learner who can be resilient, capable, confident and self-assured. We recognise
that children develop in individual ways, at varying rates. Children’s attitudes and dispositions to learning are influenced by feedback from others; we use
praise and encouragement, as well as celebration and rewards, to encourage children to develop a positive attitude to learning.
Inclusion
We value the diversity of individuals within the school. All children at The Grange Primary are treated fairly regardless of race, gender, religion, abilities or
disabilities. All children and their families are valued within our school. In our school we believe that all our children matter. We give our children every
opportunity to achieve their best. We do this by taking account of our children’s range of life experiences when planning for their learning. We set realistic
and challenging expectations that meet the needs of our children. We achieve this by planning to meet the needs of boys and girls, children with special
educational needs, children who are more able, children with disabilities, children from all social and cultural backgrounds, children of different ethnic
groups and those from diverse linguistic backgrounds.
Welfare
It is important to us that all children in the school are ‘safe’. We aim to educate children on boundaries, rules and limits and to help them understand why
they exist. We provide children with choices to help them develop this important life skill. Children should be allowed to take risks, but need to be taught
how to recognise and avoid hazards. “Children learn best when they are healthy, happy, safe and secure, when their individual needs are met and when they
have positive relationships with the adults caring for them.”
At the Grange Primary School we:
 Promote the welfare of children.
 Manage behaviour effectively in a manner appropriate for the children’s stage of development and individual needs.
 Ensure all adults who look after the children or who have unsupervised access to them are suitable to do so.
 Ensure that the premises, furniture and equipment are safe and suitable for purpose.
 Ensure that every child receives enjoyable and challenging learning and development experiences tailored to meet their needs.
Positive Relationships/ Respect
At the Grange Primary School we recognise that children learn to be strong, confident and independent from being in secure relationships. We aim to
develop caring, respectful, professional relationships with the children and their families.
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Aims









To improve the quality of learning and pupil achievement.
To ensure that the quality of teaching by all staff is consistently of a high standard. By this we mean at least GOOD deemed by the Ofsted criteria for
teaching.
To establish across the school an agreed range of ‘good practices’ in respect of teaching and learning.
To ensure consistency across the school and age/ability appropriate progression in classroom provision.
To share good practice and enable the school to identify aspects of classroom practice and provision which will benefit from further development
and support.
To provide agreed focus and criteria for monitoring the teaching and classroom practice.
This statement of agreed school practices will provide new staff and existing staff with a clear indication of the school’s expectations.
To ensure that whatever is taught takes into account the effect on the wellbeing and the promotion of social and emotional skills.

Whether one’s leading in a classroom, in a faculty or the whole school it’s essential to have ‘energy, enthusiasm and hope’ that fits into a view of the
future, that translates into a collective vision for the whole school community and every single child in the school.
It is the responsibility of all staff to ensure that safeguarding and attendance procedures (as set out in the policies) are followed to enable the
successful implementation of the following policy.
This policy is arranged under the following headings:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Displays and Resources
Conditions for Learning
Classroom Management
Routines and Rituals
Expectations
Layout and Presentation of Pupils’ Work
Planning
Teaching
Marking, Assessment and Feedback
Books
1. Displays and Resources

Displays in the corridor areas should be changed every term and all pupils should have opportunities to have their work displayed at some point throughout
the year. Displays, which have become tatty should be taken down or at least repaired.
Artefacts, natural objects, 3D work, fabric, photographs should be used to enhance display.
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There should be borders, explanatory labels linked to learning challenges and the success criteria. Lettering should be of a high standard and completed on a
computer or using calligraphy letters. Each year group has a minimum of 1 board allocated to them. This board should contain English and Maths work
which supports links to the wider curriculum/ topic work. Each board should be clearly labelled with a year group heading. Work on display should reflect
the high standards expected in the school and demonstrate progression in skills throughout. Corridor displays should be done by one nominated learning
assistant overseen by the Headteacher.
Every classroom should have all displays of pupils’ work completed by the first half-term.

NO.
1
2
3
4
5
6
7
8
9
10
1
2
3
4
5
6
7
8
1
2
3
4
5
6
7

TEACHER’S CHECKLIST
DISPLAYS IN ALL CLASSROOMS

TICK

Display dedicated to English
Word of the Day or Week
Reference on the English display to reading, writing and spelling/phonics
Display dedicated to maths
Display for maths should include resources and prompts relevant to current teaching e.g. geometry or fractions. There should
also be reference to number, place value and calculation.
Investors in Pupils Target and Ladder
One board dedicated to the topic of study at that time; the topic board (including ‘post-its’) should consist of key questions
generated by the children and corresponding answers as these questions are answered
Rainbow target bead display accessible to children
Visual timetable (Autism timetable) along with volume control prompts
Internet safety rules should be displayed near to any resources which allow access to the internet
DISPLAYS SPECIFIC TO FOUNDATION STAGE
The school’s behavior management strategy of Sunshine and Clouds clearly visible
Days of the week and months of the year (interactive)
Learning stories to be displayed
Samples of children’s work to be displayed
English and maths displays (as mentioned above) should be displayed through working areas, resources and task activities
British Values
Numbered voice prompts
Kind hands and feet
DISPLAYS SPECIFIC TO KS1 AND KS2
Reading Chart
Reading Skills for Book Talk (The Fantastics – Whole School training in November 2014)
Weekly maths challenge visible
Big Maths Characters – KS1
Effort Points Chart
Thinking keys
The school’s classroom management strategy of ‘Good To Be Green’ clearly visible
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8
9
10
11
12

Marking policy
The focus R character poster
WINK display
Bubble time sign up sheet
Maths and English display to have evidence of peer critique ‘This work is good and could be even better if…’

No school rules should be on display. The children should know them without any visual prompts. It is the responsibility of the class teacher to ensure that
all children know the 4 rules: safe, happy, respectful, ready to learn.
In the Nursery and Reception, resources should be clearly labelled and readily accessible to all staff and children. Pictures and photos should be used to
create the labels as well as words. Activities and areas should be kept tidy and children should be taught routines for how to care for resources and
equipment (in line with the school rule/right of respect).
Classroom storage along with whole school curriculum storage must be tidy and organized at all times.
In Key Stage 1 and 2, resources should be clearly labelled and be accessible to children. Specific resources should be available on children’s tables or on a
class ‘help desk’. Resources in these areas must contain only relevant resources and equipment to aid learning.
Each classroom across the whole school is to have a flip display with best work in. Work in these folders should demonstrate a broad and balanced
curriculum and work relating to topics taught throughout the year. A second flip display file should be visible to all children with visual teaching and
learning prompts.
All classrooms should have available for children in the classroom flip books and at help desks/ on tables:
No.
Item

1
2
3
4
5
1
2
3
4
5
6
7

Foundation Stage
EYFS policy
All policies
Passwords for the collection of children
Allergy information
Risk assessments for indoor and outdoor learning environments
Key Stages 1 and 2
An equipment tray and stationary pot
A5 criteria for writing – Years 5 and 6
Marking policy
PATS VAN prompts
Pupils’ planners
CFSS reminder
Magpie books

Flip book

Available on
tables/ help
desk

X
X
X
X
X

X
X
X

X
X
X
X
X
X
X
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8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31

Traffic light cups
Vocabulary flowers
Thinking Keys - fans
Your /you’re their, there, they’re prompt
Smiley face key rings
High Frequency word mat
‘Marvellous Maths Mat’ – KS2
Times Table aid
‘Do you make these mistakes?’ prompt
PEE prompt and 4 comprehension skill reminders
WINK reminder
Boomtastics reminders
Reciprocal reading reminders
Fantastics reminders
Numbered voice reminder
Kind hands and feet reminder
Levels of distraction prompt
Learning pit prompt
Have you finished? prompt
Stuck? The 4Bs prompt
Reading rainbow
Writing rainbow
Grammar rainbow
Phonics and spelling rainbow

X

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X
X
X

Other notes:
Washing lines in classrooms should be strung between the two tall radiators and should show teaching progress etc either for English or Maths or both.
Each classroom should have a time out table available with a time out table chart visible to support children in calming down. Foundation stage should have
an egg timer available to children for immediate time out.
2. Conditions for Learning
The Learning Environment in the Foundation Stage
The Foundation Stage classroom is organised to allow children to explore and learn securely and safely. There are areas where the children can be active, be
quiet, creative etc. The Foundation Stage has its own outdoor area. The free flow between the inside and the outside has a positive effect on the children’s
development. Being outdoors offers opportunities for doing things in different ways and on different scales than when indoors. The children can explore, use
their senses and be physically active and exuberant.
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At The Grange Primary School we recognise that the environment plays a key role in supporting and extending the children’s development. This begins by
observing the children and assessing their interests, development and learning, before planning challenging but achievable activities and experiences.
The Learning Environment Across the Whole School
Creating an ethos and environment in which children can enjoy learning, reflect, improve and grow in confidence, is fundamental to learning and, therefore
to our school. The physical environment, in which children’s learning takes place, should be one, which supports and enhances their learning. As a school
we will have classroom environments and displays that support the child, Learning Assistant and Teacher in the learning process.
We will do this by ensuring that each classroom:












is tidy and organized, modelling high expectations
plays calm music to welcome pupils into the classroom every morning and after lunch
uses Brain Gym activities/ GoNoodle/CBeebies and water breaks to re-engage pupils
operates the BUBBLE TIME which consists of 3 minutes x 2/3 pupils at the start of the day to support in building positive relationships
ensures that pupils’ trays/ work areas are tidied and all belongings are sent home daily
Learning objectives referred to as ‘TLC – Today’s Learning Challenge’ (which must be a question) and success criteria (WILF) are shared with the
children at the start of the lesson or at some point during the lesson and used as a tool throughout.
WAGALLs and WABALLs should be used to support teaching and learning.
Behaviour Procedure flow chart should be displayed and regularly referred to
The Investors in Pupils folder should be readily available and shared with visitors to the classroom. The contents of this folder should be regularly
discussed with children during circle times.
An inviting reading area which develops children’s love of reading and which allows children to share their favourite books.
Provides children with opportunities to be independent learners and to celebrate their independent learning through the awarding of VIPs (very
independent learners) and Class Experts.

Target folders in KS1 and KS2
Children should be developing a sense of independence and responsibility toward their own learning and progress. Each child in KS1 and KS2 should have
access to their own personal Mentoring/ Target folder. This folder should contain:
 Copies of class track targets for Reading, Writing, Speaking and Listening and Maths
 A cover sheet with a summary of pupil’s attainment
 Rainbow Personal targets
 Trusted Adult note
 Learning styles questionnaire
 Post it notes of completed targets
 Times table progress tracker
 Attitudes to learning
 Behaviour profile
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3. Classroom Management
















Our behaviour rules are: safe, happy, respectful, ready to learn.
Children should be trained in classroom routines and rituals relating to tidiness, orderliness, behaviour, and in creating conducive learning
environment by the end of the first half-term on-entry into this school.
Children should not bring any items of value from home. Teachers should make this known to the pupils immediately they set foot into this school
when rules are established.
Children should be trained to get and replace resources.
The class teacher should agree with the children, a class code of conduct and MISSION statement, which should be typed out and kept in the Investors
in Pupils file.
Teachers should take children through the step-by-step behaviour programme (see Behaviour and Discipline policy).
Teachers should set up class monitors to tidy and care for the room and equipment.
Children should practise lining up (boy/girl) and moving around the room i.e. getting from the carpet to chairs in an orderly manner using the 1,2,3
rule:
1 - stand up
2 – place chairs under the table
3 – move to the carpet etc
Children in the Early Years and Foundation Stage should begin to teach children how to line up and walk together using rope rings.
Teachers should demonstrate to the children how he/she expects them to sit on the carpet and sit in their chairs. This should be accomplished by the
end of the first half-term when pupils join this school.
Teachers should teach children how he/she expects them to stop and listen using our clapping rhythm and other attention grabbers.
Teachers should teach children to use the school’s ‘no hands’ up policy to answer a question – this is very important to avoid limiting the
contribution of some of the less confident children. If children wish to speak to an adult whilst in the classroom they should place their hand on the
opposite shoulder in a fist to show that they have the answer and flat to show that they are thinking.
Groupings of children must be varied according to the lesson e.g. ability based, mixed ability based, individual, pairs, small groups, larger groups,
gender based groups, Chilli Challenge groupings, etc.
All staff must be consistent and continually remind the children of their expectations especially in the first few weeks of the term.
Kagan approach for collaboration, motivation, engagement and enthusiasm (training in September 2014).
4. Routines and Rituals




Meet and greet children positively and with a smile, high 5 or handshake.
Children walk into school in the morning through their allocated entrance. An adult should be present to meet and positively greet according to the
timetable for upstairs and the class teachers downstairs to ensure a warm welcome to the day and that children behave well and no time is wasted as
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they hang their belongings/ change shoes. Shared cloakrooms and shoe storage areas should be tidy at all times – it is the teacher’s responsibility to
ensure that this happens.
An Early Bird activity should be on the table/board ready for children to complete first thing in the morning in KS1 and 2. The quality of presentation
in these books should be of the same high standard of expectation as required throughout all lessons. These tasks should also be marked with
feedback as necessary. Opportunity to address the teacher’s comments should be given as they start the next ‘thinking’ activity.
At play and lunchtimes children should line up (boy/girl) quietly with the support of the Buddy Mentors or Mini Mentors and adults on duty. They
should walk in quietly to their classroom. When the whistle blows at the end of break children should stop. Upon the second whistle children should
walk to their line.
Children must be escorted around the school by an adult at all times to ensure that high standards of behaviour are maintained.
Under no circumstances should a child be given access to a door fob.
Music should be played to welcome children – this may also be used during independent task time.
Each class in KS1 and KS2 should operate its’ allocated Independent Time with rigor to ensure that this is purposeful, focused and effective (refer to
Independent Time document).
Independent time in KS1 and 2 should be followed rigorously and delivered effectively – staff should teach pupils independence and the skills
associated with this. They should be taught for example, research skills, how to use a dictionary, index and content pages etc.
Friday Reflection time during Early Bird is to be used to reflect on the week’s learning, answering any questions they had and to prepare their
questions for the following week’s Independent Time.

At the end of the school day
Children should be ready and lined up when the bell rings to signal the end of the day (2:55pm). Children should be lined up with children at the front who
leave in a taxi, followed by those who have siblings/ are collected by adults.
 Children in Foundation/KS1 should be let out of the classroom doors to parents/carers with the class teacher monitoring this to ensure all children
are collected safely.
 KS2 children should be led through the KS1 playground to the KS2 playground. Teachers should ensure that they are aware of who children leave
with and who walks home alone.
5. Expectations
Maintain high expectations of both yourself and all children at all times
Adults are the role models for children.
All staff should have high expectations of and insist upon the very best of all children in relation to:


Behaviour - speak to children in a calm, firm manner. The school operates a no shouting policy and follows the PIPRIP rule (praise in public,
reprimand in private).



School Uniform - it is the school’s policy that children wear a school uniform. If a pupil does not wear a school uniform they should be spoken to by
the class teacher and a message should be written in their planner for parents/carers. If the pupil continues not to wear a uniform the class teacher
should inform the Pastoral Leader.
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Jewellery - for health and safety reasons, pupils should not wear jewellery, except for small studs, a watch and a small piece of religious jewellery. If a
child wears jewellery at school, the class teacher needs to ask the pupil to remove the jewellery, put it in a safe place and hand this over to the pupil
at home time.



Nail polish on pupils is not allowed in school. Please speak to the pupil concerned first, writing a message home in their planner. If this continues
then refer the matter to the Pastoral Manager.



Work, including quality – all staff MUST encourage children to try their very best at all times. They should also insist on the high quality of
presentation including neat handwriting expected by the school at all times – anything less than this is UNACCEPTABLE by the school. High standards
of expectation in all that we do is paramount at all times in this school and MUST BE and WILL BE the norm here.



Amount of work achieved – all staff should make it clear to the children how much they need to do in a certain amount of time. They should insist
that all pupils complete the work that has been set. We expect all staff to challenge children.



We expect all staff to challenge themselves professionally and aspire to be the best that they can.



We expect POSITIVITY from all staff at all times and will not tolerate negativity as this does not promote a happy, conducive and productive
working environment, and drains even the most positive of people. We do not tolerate BMWs (see a member of SLT to clarify this acronym if unsure).



For Health and Safety reasons hot drinks should not be consumed around children and safety cups should be used at all times.



Staff dress code – all staff should be smartly dressed. We should not be able to see up it, down it or through it.

I Make The Difference
I’ve come to this frightening conclusion that
I am the decisive element in the classroom.
It’s my personal approach that creates the climate.
It’s my daily mood that makes the weather.
As a teacher I possess a tremendous power to make
A Child’s life miserable or joyous.
I can be the tool of torture, or an instrument of inspiration.
I can humiliate or humour, hurt or heal.
In all situations, it is my response that decides whether a crisis will be escalated or de-escalated,
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A Child humanized or de-humanized.
I make the Difference.
Teachers should be familiar with the Teachers Standards and Differentiated Career Stage Expectations document for their appropriate level to
ensure that they are working at the level expected of them.
6. Layout and Presentation of Childrens’ Work – refer to NON-NEGOTIABLES list to support this section
Presentation of our work:











A sharp pencil must always be used to write with.
When Year 5 and Year 6 children can write with a neat joined script they will become a pen writer and a pen license can be awarded.
Once a child becomes a pen writer they must stay a pen writer unless instructed otherwise by an adult. This is a privilege and can be taken away.
All maths work must be completed in pencil even if a child is a pen writer.
All charts and diagrams must be completed in pencil.
A ruler must be used to underline titles, rule off and draw charts and tables with. All this should be completed in pencil.
The class teacher will be the only person to write on the cover of childrens’ books. Although the school would prefer that all names for exercise
books are printed on labels.
Children should cross out any mistakes with one neat line using a ruler or use an eraser.
Rubbers/erasers are used at the teacher’s discretion. If the teacher allows rubbers/erasers, he/she needs to ensure that these are used neatly.
All worksheets need to be dated, marked and stuck into books neatly and straight – children are not to do this if they are not capable of sticking
neatly and straight. This should be modelled.
When using a worksheet, line guides MUST be used.
7. Planning

Observation, Assessment and Planning in The Foundation Stage
The Early Learning Goals and teacher assessment of the emerging needs and interests of the children lead the direction of the planning. Staff also consider
the seasons of the year and key events noted on the Long Term Plan. The fostering of the children’s interests develops a high level of motivation for the
children’s learning. The planning objectives within the Foundation Stage are from the Development Matters Statements from the Early Years Foundation
Stage document. We make regular observations and assessments of children’s learning and we use this information to ensure that future planning reflects
identified needs. Assessment in the Foundation Stage takes the form of both formal and informal observations which are recorded on an online Learning
Journey (Tapestry). At the end of their foundation year in school the children’s progress is recorded on to the Early Years Foundation Stage Profile. Each
child’s level of development is recorded against the Ages and Stages criteria. A report is also made detailing the characteristics of learning for every child
(Playing and Exploring, Active Learning and Creating and Thinking Critically).

11

The Foundation Stage Curriculum
The Early Years Foundation Stage applies to children from birth to the end of the reception year. Foundation Stage 1 (Nursery) is half day provision and
Foundation Stage 2 (Reception) is full day provision.
The Early Years Foundation Stage is based upon four themes:
 A Unique Child
 Positive Relationships
 Enabling Environments
 Learning and Development
Learning and Development
There are seven areas of learning and development that must shape educational provision in early year’s settings. All areas of learning and development are
important and inter-connected. Three areas are particularly crucial for igniting children’s curiosity and enthusiasm for learning, and for building their
capacity to learn, form relationships and thrive.
Prime Areas:
 Personal, Social and Emotional Development
 Communication and Language
 Physical Development
Staff will also support children in four specific areas, through which the three prime areas are strengthened and applied.
Specific Areas:
 Literacy
 Mathematics
 Knowledge of the World
 Expressive Arts and Design
We deliver learning for all of the areas through, purposeful play and learning experiences, with a balance of adult-led and child-initiated activities.
“Children’s play reflects their wide ranging and varied interests.”
“In their play children learn at their highest level.”
Through play our children explore and develop learning experiences, which help them make sense of the world. They practise and build up ideas, and learn
how to control themselves and understand the need for rules. They have the opportunity to think creatively alongside other children as well as on their own.
They communicate with others as they investigate and solve problems.
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Planning and the Curriculum in Key Stages 1 and 2
Curriculum Drivers
We enhance our curriculum with four additional areas of focus which we use to drive our teaching and learning in all subjects: independence, enterprise,
emotional awareness and knowledge of the world. Children usually learn best when they are actively involved, with interesting practical activities. They are
provided with opportunities to investigate, explore and find out for themselves in all areas of the curriculum. Staff organise visits to various places of
interest, invite workshops into school, carry out video conferencing and also use displays, resources and artefacts to stimulate children’s interest and
curiosity.
Independence: Pupil independence is central to the school ethos and children are encouraged to work reflectively, reciprocally, be resourceful and resilient
throughout all lessons (The 4 Rs). In our aim to develop independence, we have adopted the ‘5Bs’; Brain, Bits and Bobs, Buddy, Boss, Behaviour. Further to
this, we have also planned into the school timetable ‘Independent Time’ each week and a weekly reflection time.
Enterprise: In all areas of the curriculum children are given opportunities to share and explore ideas, become critical listeners, learn to present information
to others, solve problems and develop skills in enquiry and control. Within this, vital enterprise skills are taught to the children to enable them to be
successful innovators and creators and be able to manage risks and develop resilient attitudes.
Emotional Awareness: We feel that it is important in our school for children to have a secure awareness of emotions. Each day, children have the
opportunity to have 1:1 time with their class teacher or learning assistant (Bubble Time) to talk. Circle time is carried out at least twice per week in each
class. In all curriculum lessons, links to PSHE, citizenship and SEAL are made wherever possible.
Knowledge of the World: They learn about the wider world through the curriculum and links developed with schools globally through the International
Primary Curriculum (IPC). The children develop their knowledge and understanding of how they can communicate using technology. The school enables
children to become adept in communication via email, blog sites and video conferencing.
Promoting British Values
At The Grange Primary, we promote the fundamentals of British Values: democracy, the rule of law, individual liberty and mutual respect and tolerance of
those with different faiths and beliefs.
We achieve this through the democratic development of our school council, subject representatives and house team captains and vice captains.
Our Curriculum Drivers (independence, enterprise, emotional awareness and knowledge of the world) allow us to embed British Values within our
curriculum. Our international curriculum (IPC) incorporates learning about global social and political issues. In upper KS2, children have the opportunity to
participate in a mock court and are educated in the British court system. Children in all year groups are provided with the opportunity to learn about global
beliefs and religions through our Religious Education curriculum and experiences including visits and workshops. Our SEAL curriculum and our emphasis
upon pupil independence through the 4Rs ensure that children at The Grange Primary School develop into confident, respectful and responsible citizens.
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Immersive Learning
At The Grange Primary, we aim to immerse children in their learning through topic based, cross curricular planning and topic themed learning
environments. Through this, we aim to make children’s learning experiences not only more enjoyable, but also more meaningful, embedding their
knowledge and skills more deeply, enabling them to make links in their own learning.
Planning
There are three kinds of planning detailed below: long term planning, medium term planning and short term planning.
1) Long term planning




A long term planning document should detail the broad and balanced curriculum that all children receive through the year, in line with the new 2014
National Curriculum. The International Primary Curriculum (IPC) supports teachers in their creative planning of the foundation subjects and
ensures a balanced coverage of subjects. To support the teaching of French, we have the Wakefield Scheme of work. RE follows the North
Lincolnshire Agreed Syllabus and SEAL provides detailed guidance on the teaching of PSHE. The Exploring Science scheme and Rawmarsh Scheme of
Work for PE can be used to support teaching. The long term plan should include evidence of expectations, subject coverage, possible teaching
activities, resources, approximate time and progression for all year groups.
The immersive curriculum – at The Grange Primary, we aim to immerse children in their learning, providing an in depth, enjoyable

2) Medium term planning







Medium term planning organises the year curriculum into topic blocks based on the IPC. Teachers need to complete the medium term planning
document available on the staff server. Consideration needs to be taken of the input from the children on these topics through their completion of a
KWFL – What they know, what they want to know, how they fill find out and, at the end of the topic, what they have learnt. The completion of the
KWFL ensures that pupil voice is central in Key Stages 1 and 2 to the topic design and direction of learning. The medium term plan should also detail
any assessment opportunities for the foundation subjects. To support medium term planning, a large flip chart mind map of tasks should be
completed and kept with the class planning.
A Curriculum Booklet should also be sent home to parents, providing an overview of the learning to take place in each subject within the topic, links
to English and Maths and any guidance for parents to enable them to support their child at home, such as useful websites. A weekly class timetable
should also be included in the booklet.
Planned educational visits should be included to enhance the curriculum and children’s learning experiences. The children should have one visit/
workshop in school per year and one visit outside of school per year.
Key curriculum drives should be in the medium term planning document (Independence, Emotional Awareness, Entertprise, Knowledge of the
World).
Links to all non-IPC subjects should also be included along with any subjects which are fallow for that unit.
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3) Short term planning
This includes weekly plans.
The weekly plans should:
 Turn the learning objectives from the medium term plans or objectives identified from gaps in classtrack, into the actual teaching and learning
activities that will take place including broadly differentiated activities.
 Include differentiation through:
o Differentiated success criteria (the expectations of exactly what the children have to do in order to achieve the Learning Objective)
o Differentiated chilli challenges/ differentiation of task or activity
o Scaffolding through resources and adult support
o Kagan structures to support and scaffold (for example, peer coaching)
o Pre teaching
o Same day intervention
o Challenge through deeper thinking tasks and problems
o Challenge through application of skills in alternative contexts
 Cater for visual, auditory and kinesthetic (VAK) learners
 Include PPG/ SEND/EAL/G&T on planning to consider the needs of SEND/EAL/G&T children
 Consideration of information from individual children’s passports, learning assistant support, peer support, differentiated activities. For high
achievers see ‘More able learners’ policy’.
 Include a health and safety note where appropriate.
 Identify how any adult support will be used e.g. LAs
 Include a clear sequence of teaching.
 Ensure that short term planning is assessed to feed into classtrack records as and when appropriate.
 Demonstrate how the teacher’s time will be used e.g. to work with a particular group (focused teaching) - teachers should not simply circulate the
class in an unplanned manner.
 Ensure that any computing/ technology links are clear
 Provide for planned questioning and deeper thinking/ mastery challenges
 Identify Speaking and Listening opportunities.
 Identify Discussion opportunities.
 Include kagan structure activities
 Include various forms of assessment opportunities
 SEAL link wherever possible/relevant (evidence links to SMSC)
 Be submitted in the central planning folder.
Creativity is at the forefront of our planning to ensure pupils achieve excellence, enjoyment and deeper learning. Cross-curricular links are also at the
forefront of our planning to ensure in-depth / embedded learning through pupil directed inquiry.
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Planning using a creative curriculum means that it is difficult to cover every subject every week. The following 13 subjects are main subject areas:
Core Subjects
 English – Writing, Reading, SPAG, Speaking and Listening (including Drama)
 Mathematics
 Science
Foundation Subjects
 History
 Geography
 Computing
 Art and Design
 PE
 Design and Technology
 RE
- statutory
 Citizenship – statutory
 Music
 Languages - French – KS2 only
Total = 13


PSHE – Spiral Curriculum

However, flexibility including blocking delivery of a subject creatively can be used to ensure coverage; teachers are encouraged to be creative in order to
cover subjects in different ways or when visitors to school are planned in.
All copies of annotated planning should be filed in the general folders located in the SLT room. Timing is as follows:
 Weekly on Friday – English and Maths planning
 Fortnightly on Friday – Foundation subjects

Making learning accessible to all – Achievement of the Communication and Interaction Chartermark
At the Grange Primary School, we are dedicated to ensuring that all children can access the teaching and learning. Planning should enable this through a
multi sensory approach, considering the different visual, auditory and kinesthetic needs and learning styles of all children. A learning styles questionnaire
should be completed by all children and kept in their Pupil Target Folders. Teachers should consider the level of language used and ensure that it is
consistent and progressive throughout the school. Children should be encouraged to repeat back instructions for clarification. Questioning should be
appropriate for the age and stage of the child and should include scaffolding where required.
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8. Teaching
Our 7 key areas (on page 21) of teaching will underpin our expectations of all teachers and any staff who takes on the teacher’s role for a limited period such
as Learning Assistants and Higher Level Teaching Assistant. The Ofsted criteria for GOOD and OUTSTANDING teaching will be used to evaluate our learning
and teaching judgements. A GOOD lesson is charactersied by:
MOVING FROM ‘GOOD’ TO ‘OUTSTANDING’

Teaching must be judged in terms of its impact on each and every learner within the class, the rate at which learners progress and
the level of expertise shown by the teacher.
An outstanding lesson is one in which all, or nearly all, of the features of a good lesson are present, plus some of the following:
1
2
3
4
5
6
7
8
9
10
11
12

All pupils are challenged and make good progress, especially those at the end of the ability range and those who lack confidence;
some make exceptional progress; a lot of ground is covered in the lesson but those who struggle are not left by the wayside.
Enthusiasm and enjoyment pervade the classroom.
The teaching is exciting and interesting (for example through use of stimulating resources or other adults in the lesson); it may be
inspiring, although it doesn’t have to be.
All pupils are involved in the lesson and all contribute in some form.
Teaching methods are very well matched to the content and to the learners – some may be original or innovative; for example,
content closely linked to pupils’ experiences or interesting practical situations
The teacher checks progress throughout the lesson; assessment is regular and helpful.
Pupils evaluate their own and others’ progress accurately and constructively.
All pupils know how to improve as a result of regular and constructive feedback; where appropriate, this is linked to national criteria
or test requirements.
The teacher develops the pupils’ basic and other cross-curricular skills, for example, English, mathematics, independent learning and
PSHE and citizenship.
Pupils have easy access to, and use of, additional resources which they use independently to support or enhance their learning.
Pupils go out of their way to help each other; they provide mutual support.
The classroom is a lively and interesting place; it includes good displays of pupils’ work (representing abilities), things which give a
subject specific flavour to the room, and annotated examples of leveled work used to support learning.

At The Grange Primary School we expect that all children should consistently receive at least GOOD quality of teaching. To ensure progress for all, quality
first teaching is paramount. This quality first teaching and support is achieved through the following non negotiables:
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QUALITY FIRST TEACHING AND LEARNING
Children have expectations and rights to quality first teaching. For our school to provide this we need to have agreement on the nonnegotiables for each lesson – refer to staff handbook. These non-negotiables form the core of any lesson/session that a child encounters.
We expect:
























lessons that are planned and differentiated appropriately for all children in the class/group
lessons that take into account the different groups within the class with appropriate challenge e.g. SEND, PPG, EAL, G&T, boys writing,
girls maths, particular ethnic minorities
Pupil Passport/Behaviour profile targets to be shared with children and included in their class target folders
class copies of Pupil Passport/Behaviour profile targets to be kept in orange SEND folders and be accessible by all staff
lessons should be planned and taught following the mastery approach to teaching and learning, evidencing scaffolding, support and
challenge through the chilli challenges
lessons that have the fundamental elements that help children start their learning and review it (lesson objective (TLC), success
criteria (WILF), clear modelling or demonstration in the teaching part, secure subject knowledge by the teacher, a main learning part
where children practice and extend what has been modelled, either a plenary or several mini-plenaries)
lessons that are well paced with a good balance between teacher input (20:80), child initiated learning and assessment to ensure that
the children have learnt and/or the teacher understands what the next steps are for those children in the next lesson
work that is marked regularly and informatively
evidence of pre teaching and same day intervention
feedback to children through marking is expected to follow the best practice of two stars and a wish …, A,B,C and 1,2,3. Teachers
should model the wish succinctly so that children can follow it. Pupils must be given time to respond to the detailed marking that is
done for each core subject at the beginning of each lesson
marking must be done in purple pen by teachers and green pen by learning assistants (LAs) and ALL adults must model the cursive
handwriting that is taught in a neat and legible fashion
children must respond to feedback in orange pen
management of behaviour that enables pupils to learn and progress with good and outstanding progress including use of ‘It’s Good to
be Green!’ and 5 fingers of distraction
activities that enable children to develop independent learning skills and access to visual resources and aids
learning that takes place within a challenging and exciting environment/classroom which is based upon positive behavioural
techniques and where teachers and learning assistants are enthusiastic and motivate children
teaching and learning that is clearly embedded across all areas/subjects/lessons/sessions of the curriculum
teaching and learning that encompasses strong elements of spiritual, moral, social and cultural development as well as all the four
drivers: Enterprise, Independence (VIP), Knowledge of the World, Emotional Awareness
lessons that encourage children to be safe, take appropriate risks and teaches them how to safeguard themselves
lessons that encourage children to read for themselves and/or aloud
that every lesson enables children to make progress in their learning and is sufficiently high enough in challenge to do thi
lessons where teachers and learning assistants question expertly to promote deeper learning and discussion
Philosophy for Children (P4C) to be incorporated within teaching
Kagan approach to be used to increase engagement and corporation – training in September 2014.
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All adults who work with children are responsible for their learning and progress. Therefore we have high expectations of all support staff in the school.
QUALITY FIRST SUPPORT
Please read the school’s SEND Information Record alongside this
SEND NON-NEGIOTIABLES CHECKLIST
Note: All pupils have expectations and rights to QUALITY FIRST SUPPORT. For our school to provide this we need to have agreement on the
non-negotiables for each lesson. These non-negotiables form the core of any lesson/session that a child encounters.




















Use of whiteboards and visual prompts/resources/practical apparatus/equipment to be available and clearly labeled for frequent
and appropriate use to support all children, but especially children with EAL and SEND
Consideration to be given to children’s differing learning styles (VAK) and opportunities planned for
All staff to model cursive handwriting (following Nelson guidance)
All staff to model through written and spoken work, correct spelling, grammar and speech
When working with a group the adult is to be at the level of the pupil/s
Readiness to join in with the teacher and learning assistant, and model or role play as appropriate
Children are encouraged to try and reach the challenges that they are given
Lessons where learning assistants question expertly to promote deeper learning and discussion
All staff to use positive praise and firm but fair reprimands (PIPRIP-Praise in Public and Reprimand in Private)
All staff encourage children to be independent where possible, use of 4Rs and 5Bs
All staff to have high expectations of pupil presentation when working with their target group
Children are encouraged to read for themselves and/or aloud
SEND children with basic English difficulties must be heard read at least 3 times a week (5 times for Year 6) in school (either school
books, phonics material or any of the new comprehension material) and pupil planners to be recorded in, on the left hand side, every
time they are heard in school. This includes paired reading, precision teaching and reciprocal reading.
All pure phonics, letters and sounds (KS1 and FS - Jolly Phonics as well) are known and used accurately, clearly and consistently
Pupil Passort/Behaviour Profile targets to be reviewed with the class teacher, LA and child, in liaison with the SENCo and
parents/carers
When supporting children the LA is right next to the child and does not speak so loudly that it distracts other children and the teacher
from the teaching
Support staff make sure they are clear about the lesson objective (TLC) and success criteria (WILF) that the children are working on
and mark against this accordingly using the marking policy (e.g. 2 stars and a wish)
Time talking to adults is kept to a minimum and time working with children is kept to a maximum, in the classroom, hall and on the
playground.
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LAs draw attention to the class teacher any specific concerns they may have about a child
Accurate records are kept of any support work/notes on individual children – LA Record Books or teacher’s planning
LAs are ready in their bases at the start of their working time
Work that is marked after daily groups etc. follows the marking policy and is completed in purple pen for teachers and green pen for
LAs
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THE 7 KEY AREAS OF TEACHING

7 KEY AREAS

PROGRESS
ATTITUDES
ASSESSMENT
CHECKING
MARKING and
FEEDBACK
TEACHING
BASIC SKILLS
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THE 7 KEY AREAS OF TEACHING EXPANDED

PROGRESS what
QUANTIFIABLY
do pupils get
at?

KNOWLEDGE
- know more
UNDERSTANDING
- achieve more
- improve
- make links
SKILLS - depth of
understanding - do
pupils know that
these are
transferable?

ATTITUDES

ENTHUSIASM

COMMITMENT

LEARNING
SKILLS

ASSESSMENTS what the lesson
is based on

ACCURACY

PLANNNG why are you
teaching
this?

TASK
MATCHING

CHECKING - has
to make a
noteable impact
on the progress
pupils make;
this is quality
assuring and
not control; are
pupils doing
what they
should be
doing?

SYSTEMATIC

INTERVENTIONS

IMPACT

MARKING and
FEEDBACK you need to
judge
effectiveness
FREQUENT is this
consistently
frequent?

UNDERSTANDING is this consistently
checking
understanding?

TEACHING

EXPECTATIONS

SUBJECT
KNOWLEDGE

BASIC SKILLS need to know 1.
ALL number
facts 2. HF
Words
3. Phonics 44
sounds and
these should be
secure
COMMUNICATION
AND
INTERACTION

ENTHUSIASM

BUILDS
INTEREST

MATHEMATICS

READING

DOES THIS MOVE THE PUPILS ON? Do
they know the next steps? Targets?
How to improve?
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NOTE:
 All children need to:
o KNOW
o UNDERSTAND
o APPLY
 Lessons should get children:
o THINKING
o TO BE ACTIVE PARTICIPANTS AND LEARNERS
 Get children to ask KEY QUESTIONS:
o How to accomplish this is a SKILL OF A GOOD TEACHER
o Teachers should PROVOKE KEY QUESTIONS to be asked
 Key rule – the 20/80 rule:
o 20% TALKING
o 80% APPLYING – high level of PRODUCTIVITY with THINKING and APPLYING
 Progress (WINK - What I Now Know):
o Who made progress?
o How do you know?
o Can you show how you know?
The teacher is responsible for ensuring the following:








Confident teacher knowledge and understanding of the subject matter to be taught
Using other members of staff in terms of their knowledge
Pre-planning of tasks, activities, pupil grouping arrangements and resources. A clear statement to children of the intentions of the session i.e. a clear
explanation of the learning challenge of the lesson. The learning challenge must be clearly written up on the board except, in some instances,
when the class teacher may require the children to generate this themselves as part of the teaching and learning process
A clear explanation to children of the activity and expected outcome through the use of the differentiated success criteria
Using the lesson format for Assessment for Learning (AfL)
Effective teacher input which ensures children understand what is going on taking into consideration different learning styles (use visual images and
practical activities to support explanation / understanding, ensure that key ideas and words are shown on the board)
Appropriate child work activities which help children explore, develop, practice, the new learning in order to achieve the learning objectives
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Thorough resourcing of such activities (with additional resources to support some children/ stretch others)
Consideration needs to have been given to the needs of different children e.g. to ensuring more able are stretched, less confident are supported
Time targets need to be set to ensure pace - children should be reminded of this at appropriate moments
Expectations of children’s work need to be made clear e.g. quantity of work, presentation, other qualities children should be maintaining in their
work
The teacher needs to have planned how they will use their time whilst children are at work to promote deeper learning
Plenary and mini-plenary at appropriate times - ask yourself - is this the time to:

a) Check that the introduction and the tasks being worked upon are proving appropriate to the different needs of different children?
b) Work with particular children to support/challenge them?
c) Assess children’s progress?

9. Marking and Assessment
Assessment and Feedback in the Foundation Stage – Parents and Carers as Partners
We recognise that parents and carers are children’s first and most enduring educators and we value being partners with them in their child’s education
through:
 Talking to parents/carers about their child before their child starts in our school.
 Offering both parents/carers and children the opportunity to spend time in the Foundation Stage before starting school.
 Operating an open door policy for parents/carers with any queries.
 Sharing regularly the children’s ‘Learning Journey’ (Tapestry) with parents and valuing the on-going contributions to this from parents/carers.
 Offering two parent/carer/teacher consultation evenings per year.
 Sending a report on their child’s attainment and progress at the end of their time in the Foundation Stage.
 Developing a range of activities throughout the year that encourage collaboration between child, school and parents/carers.
All staff involved with the EYFS aim to develop good relationships with all children, interacting positively with them and taking time to listen to them. We
have very strong links with various feeder Pre-schools and Child-minders and the Foundation Stage staff meet with providers to discuss each individual child
and their transition process into school.
All staff to encourage children to reflect on their own next steps through daily reflection time to ensure progress and through self-assessment set their own
targets for development.
Marking, Assessment and Feedback in Key Stages 1 and 2
Marking should focus on identifying elements of success from the WILF and on one or two areas to improve. This type of marking feedback should be
focused to at least two groups a day in a rota system or where misconceptions have occurred.
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Marking is the teacher’s day to day / week to week means of assessing child progress and, thereby, of planning work to meet children’s needs.
Work must be marked as soon as possible, and where practical.
Teachers should mark clearly in a different colour to the child’s work - NOT IN RED but PURPLE.
A,B,C should be used to support feedback organization; this should be written in the margin by the side of the pupil’s work.
A = child needs to talk to his/her TEACHER
B = child needs to speak to a LEARNING ASSISTANT
C = child needs to speak to a PEER COACH
The codes of the marking policy needs to be used and children need to be familiar with this. Every table should have at least 1 A5 laminated copy of
this and groups of tables should have at least 2.
We use data analysis to inform our understanding of where children are in terms of national levels and improve the teaching and learning to move
our children forward, for example using attainment trackers and attendance data. Any new member of staff needs to familiarise themselves with the
schools data programme (O-track) and Classtrack (to ensure they are targeting the gaps in pupils’ knowledge). Any Learning Assistant running an
intervention programme also needs to be knowledgeable in the use of data as they will be held accountable for the progress children make in the
interventions they deliver/are responsible for by completing an intervention monitoring summary sheet.

Traditional marking has mainly consisted of a focus on the following four elements:
 presentation
 surface features (punctuation, grammar and spelling)
 quality of work
 effort.
We will use the traditional marking method but will also include our own way of marking such as:
 Two Stars and a Wish
 Highlighting/ flashmarking
 1,2,3 Effort system
 Coloured square for children to traffic light in red, yellow or green, how easy or difficult they found the challenge.
 My wish is …… (stamp)
 Various stamps including Discussion/ Verbal Feedback, This work is good and could be even better if…
 PA, SA (peer and self-assessment )
 Self-assessment against their targets in individual folders; identifying next targets
Note: Please see the Marking Policy for an extensive list.
Marking and Feedback should be against the learning challenge and related WILF.
These should:
1. Show and explain success
2. Show where there may have been misunderstandings/issues – adult should be mindful of the language used so that this does not portray negativity
3. Indicate improvement
4. Give an improvement suggestion
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5. Pupil makes the improvement
6. WINK – What I Now Know
7. Indicate support eg Teacher Assisted stamper (used by LAs).
1. Showing Success The teacher finds the two best places in the children’s work that link with the learning objective (TLC)/ WILF and shows using √√
Key: TLC – Today’s Learning Challenge
WILF – What I’m Looking For
WAGALL – What a good answer looks like
WABALL – What a bad answer looks like
2. Showing where there may have been misunderstandings/issues for example: ?

O or written comment

3. Indicating improvement The teacher uses an arrow to indicate precisely where on the work the improvement could be made.
4. Giving an improvement suggestion The teacher writes down or asks for an improvement suggestion to help the children know how to make the
specific improvement. This could be oral for SEND/ EAL/ younger children. A V can be used to indicate verbal discussion has taken place (or use of
stampers).
There are three types of improvement prompts:
 Reminder (what the children needed to improve)
 Scaffold (providing examples of what they need to do)
 Example (giving exact sentences, words or processes to copy)
5. Making the improvement
 The improvement maybe due to a misconception by groups of children and re-planned in.
 It may only need to be addressed with a group which can be carried out by an adult in the classroom.
 The feedback may be checked by the whole class at the beginning of the next lesson.
6. WINK – What I Now Know This is used to summarise, cement consolidation or re-address learning
Key features of effective feedback
 Verbal, instant feedback is the most powerful – acknowledge by using ‘V’.
 Pointing out successes and improvement needs against the learning challenge has maximum impact.
 Children should be the first markers.
 Feedback and marking should focus on the success criteria (WILF and WAGALL).
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Using a “closing the gap” prompt to structure improvements (e.g. 2 stars and a wish).
Limit spelling corrections to those words that the child should know. As a rule (if the focus of the task is not on spellings) a maximum of 5 words
should be corrected.
Children’s peer and self- assessment consolidates their learning.

How do we find out if assessment is really helping learning?
 Observing children – this includes listening to how they describe their work and their reasoning;
 By looking at the responses from children to the teacher’s marking/feedback;
 By questioning, using open questions, phrased to invite children to explore their ideas and reasoning;
 By setting tasks in a way which requires children to use certain skills or apply ideas;
 By asking children to communicate their thinking through drawings, artefacts, actions, role play, concept mapping, as well as writing;
 By discussion words and how they are being used.
 By peer assessment and evidence in subsequent follow-up work.
 Through regular updating of data folders.
 By ensuring children have the opportunity to address any feedback through a similar task – could be cross-curricular.
 Giving children the opportunity to refer at the beginning and end of the lesson to their individual targets and address these.
Teacher assessments should be uploaded onto Classtrack weekly to enable teachers to monitor the progress and the impact of learning. Teachers should
regularly use Classtrack to plan and teach. Classtrack reports should be used in pupil target folders and shared with children to enable them to identify their
targets for development, thus developing independent learning. Reports should also be shared with parents/carers on parent meeting days to support
discussions about attainment and progress.
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10. EXERCISE BOOKS
Floor books are used in the Early Years to enable children to record their learning journey. These floor books transition into Year 1 along with the
introduction of more formal recording in exercise books.
Foundation
A4 Creative Connections – plain page pink
A4 Learning Log - burnt orange Landscape 40 page
A4 Thinking Books – Plain Blue pages
Maths 20mm blue
A4 Maths –1cm squares – Red
A4 Maths –7mm squares - Blue
Handwriting yellow alternate lines 5/10
A5 Handwriting –Blue (wide lined)
A5 Handwriting – Plain Yellow
Spelling red 15mm feint lines
Small Spelling –blue 32 pages
Tracking –red A4 40 pages
A5 French – Plain Yellow
A5 English Homework – Lined Green
A5 English Homework –Lined Grey
A5 Maths Homework – Squares Orange 7mm
Maths Homework 10mm squares
Jotters A4 plain
Magpie Books –red 203mm x 102mm
Line-guides A4
Line-guides A5

Year 1
*
*

Year 2
*
*
*

Year 3
*
*
*

Year 4
*
*
*

*

*

*

Year 5
*
*
*

Year 6
*
*
*

*

*

*
*
summer

*

*

*

*
*

*

*

*

*

*

*

*

*

*

*

*

*
*
*
*
*
*
*

*
*

*
*
*

*
*
*
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The Grange Primary School’s Essential Pieces for our Successful School
supported by Professor Tim Brighouse’s Philosophy
CORNER PIECES
Tim Brighouse talks about the successful school where:
All the pieces have to fit within the jigsaw in order for the school to be successful.
It’s no good having brilliant pupils, if teaching is unsatisfactory.
It’s no good having outstanding teaching, if the leadership has no direction.
It’s no good having a fantastic environment, if the community is not engaged.
These are all elements in creating a successful school.
1. We share values, a vision of the future and we enjoy
telling stories - doing the right thing
We are committed to the success of all members of the school community
We see intelligence not as a ‘given’, ‘predictable’ or ‘general’ but as multi-faceted’ and infinitely capable of development
We are inclusive rather than exclusive
We practise both formative and summative assessments – measuring the children’s understanding of the next step in their own learning and
ensuring that they act on it, whilst trying to improve on their own previous best
 We are committed to raising aspirations of both staff and children
 In our school no child is invisible
 We aim to ensure that education is ‘lifelong’ and not a ‘once and for all’ activity.





The school mission statement should be attached to all these values and where all members of the school community are committed to
fulfilling their potential.
2. Our language makes a school
Language can make or break a school. Careless talk
can sap a school’s energy. The energy and motivation
of even the most optimistic and willing colleagues can soon
drain away with negativity – it is our duty to be PROFESSIONAL at all times
 We use ‘we’ rather than ‘I’ to show that we work as a ‘TEAM’ – including pupils
 We make things ‘personal’ to the child, including the way in which individual pupil’s targets are set and through our use of Independent Time
 Staff is used collectively to mean all


29

 We think about the language we use in the class. We do not refer to ‘bottom sets’, or ‘top of the class’ – we use Chilli Challenges
 We have a Communication and Interaction policy and action plan and refer to this in all other policies and procedures
3. The school is a beautiful place
 We take pride in everything that we do
 Our expectations are of the highest standards
 All environments throughout the school (not just limited to the classroom) are
places of learning and we value everything and everyone in it
 We take collective responsibility for our resources and all areas of school
 We ensure that children’s presentation is of the highest standards in all areas of their learning by starting cursive joined handwriting from Year 1
 We promote rich, exciting opportunities for the children through all avenues such as through the creative curriculum and innovative use of
technology

4. We try to do things right in our school – taking a stand on detail
 Day to day practices in the school are honoured – everyone knows what should happen including the way in which safeguarding is acted upon meticulously and with results
 The staff handbook – updated procedures for all areas is in place
 Job descriptions – lead and support responsibilities for different aspects of school life
 Staff inductions to new roles and leadership areas is key
 A calendar of events, a strategic plan and rigorous appraisal programme/procedure of both teachers and learning assistants to ensure the smooth
running of the school is always in place, reviewed and updated as necessary.
5. In our school we sing from the same song sheet – the elusive quest for
consistency
 We have a collective responsibility to implement all agreements, policies and
procedures
 Lessons are linked to: Planning / organisation / curriculum
 The corridor areas are always tidy, the displays are always neat, adhere to the school’s Display Protocols and reflect children’s learning and
current stages of development
 Behaviour is dealt with consistently using the Red, Amber, Green (RAG) approach and Restorative Practice : See policy
 Training children in routines, independence and organisation responsibilities is a MUST – these should be in place by the end of the first halfterm of a child starting at this school

30

 The application and embedding of the 5Bs and 4Rs is vital to our school in building our pupils overall independence.
6. Our Teaching, Learning and Assessment
At the heart of any successful school is teaching which leads to learning
Staff talk about learning
Staff observe each other’s learning
Staff plan, organise, monitor and evaluate their learning together
Staff learn from each other
All staff work together through Collaborative Practice in Action (CPA). Staff plan together, observe the impact of the teaching on the children’s
learning and evaluate together.
 Questions, questions: How do staff effectively probe, engage and motivate learning?
 It’s fair to say it’s impossible to have a successful school without an active and rigorous assessment system that reflects good ‘assessment for
learning’ including peer and self-assessment
 In an outstanding school, children mark each other’s work against the WILF (What I’m Looking For) and know that one of their main and
precious tasks is to enable the children to see for themselves how to improve their own work.







Straight – Sided Pieces
7. We develop all staff
 Workforce remodeling – new standards ensuring that
we develop as a community on all levels
 Appraisal programme/procedure

8. We listen and involve our children








Asking the children
Encouraging a voice
Staff are energy creators not energy consumers
We focus on ‘we can’ rather than ‘we can’t’
Children manage roles in school
Peer tutors
Peer mentors
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School Council
House Captains and Vice Captains of House Team
Community workers (if available)
Student surveys
Pupil led learning
Buddy Mentors and Mini Mentors
Play Leaders
Eco warriors
Re-cycling
Librarians
Subject Representatives

9. We are data rich and not information poor
 We are rich in data and we use this information to improve and develop the school through regular Pupil Progress Meetings, Whole School
Provision Mapping, teaching to what the children do not know (knowledge gaps) using Accessing Pupils Progress materials (APP), School
Improvement Plan, Subject Action Plans (involving Subject Representatives), Strand Action Plans, providing enrichment activities to promote
learning and Achievement for All (AfA).
 We learn from others in similar circumstances through cluster development, networks and leadership programmes; we do not ignore the
potential that is in the wider community to move the school forward.
10. We understand and welcome change because change is learning and that is our business
 Teaching today is not about giving the children a bulk of knowledge as we have the internet to encourage this process – teaching is about the
development and use of key skills so that children know themselves and their own potential
 The teacher is a coach, the developer of skills and competence as well as the wise and trusted guide on values and where to go to further themselves
 A successful school welcomes changes and is determined to improve the learning community on all levels. Education is a continual cycle within these
establishments of planning, analysis and review.
11. We practise learning walks
 We have a shared determination to move our teaching and learning practices
from good to outstanding
 We evaluate each element so that we know what to improve
 We use other schools and practices within our own to support our development
 We have a collective responsibility that all practitioners will focus on and develop
priorities for improvement within their own classrooms.
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12. We are fussy about appointments – it’s a privilege to work here
 We share the desire to provide the best possible education for all our children. We have to ensure that all new staff fulfill this desire otherwise we get
energy consumers rather than energy creators
 We need commitment, humour, enthusiasm, energy and hope.
The Wiggly Pieces
13. We value and involve our parents/carers and the
community
 All areas of the community influence all aspects of the
school and learning. The school has to be central to these
aspects in order to be successful in providing the best possible education.
 Some of the ways in which we involve our community are as follows:
 French Day
 Assemblies and performances
 Parents Meeting Day
 Curriculum Reflection Day
 Reading support
 Local Church resource
 Local Police resource
 School Nurse
 Family support services
 Charity events
 Edmund House
 Annual calendar events linked to specific aspects of the curriculum e.g. Multi-cultural Day, Sports Day, Fayres.
14. We make our school personal – Every child and every adult matters here –
‘Giving every child, every chance, every day.’
 We use children’s names
 We write ‘well done’ notes to children/parents/carers
 We celebrate all achievements through special events such as: Weekly celebration assemblies, Class Star Worker of the Week, Very Independent
Person (VIP), Class Experts, Headteacher’s Special Assembly on a termly basis
 We perform acts of unexpected kindness to all members of the community if appropriate
 Adults matter too
 The butterfly effect - every little thing is important.
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15. We communicate, collaborate and are creative
 At the heart of any successful school, there is a collegiality among staff and children that reinforces and thrives on intellectual curiosity and
willingness to be imaginative.

Agreed at ………………………………………… Governors meeting
Date: …………………………………………..
Governor’s signature: ……………………………………………….
Headteacher’s signature: ………………………………………..
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